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The methodology considers the training and assessment of nail technicians as a single traceable cycle built on validated 
criteria aligned with WorldSkills standards. Its relevance stems from the gap between training content and the instruments 
that verify it, a gap that breeds subjective grading, weak measurability, and graduates who master isolated techniques 
yet fail to sustain the whole procedure. The aim is to give the reader a reproducible instrument in which every learning 
outcome is tied to a practical action, an assessment criterion, a critical error, and an admission rule. The novelty lies in 
the end-to-end correspondence map that joins these five elements into one tool, in the sanitation and hygiene loop woven 
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Introduction

Training for nail technicians maintains a stubborn divide 
between what programs teach and what examiners can 
verify. Requirements for safety, technology, and quality of 
service appear in occupational standards in sufficient detail, 
yet working curricula scatter them across separate topics, 
and the scattered pieces never assemble into a verifiable 
cycle of professional conduct. The consequences are familiar 
to every practicing mentor. Grades depend on the examiner’s 
personal taste; descriptive judgments about neat or accurate 
work resist measurement; and a learner who has rehearsed 
individual steps proves unable to reproduce the full 
procedure with a real client within a allotted time. Sanitation 
and hygiene requirements suffer most of all, since curricula 
tend to compress them into a short theoretical block or treat 
them as a precondition of the service itself rather than as a 
self-standing object of practice and control.

The moment to close the divide has arrived, along with the 
industry’s maturation. Nail service has outgrown the status 
of a craft learned by watching, and the market now expects 
a technician to conduct the service with the conduct of a 

regulated professional, from documented infection control 
to predictable timing. Educational supply has multiplied 
in response. Courses of every length compete for the same 
students, and the certificate of completion says less every year. 
Under these conditions, the ability of a school or a mentor 
to prove exactly what a graduate can do becomes a market 
asset, and a methodology that produces such proof serves 
the trainee, the employer, and the client simultaneously.

The professional position behind this manual belongs to a 
practicing nail technician providing manicure and pedicure 
services who trains beginning and working specialists and 
who aligns her practice with the international benchmarks 
of professional excellence promoted by WorldSkills. Two 
published studies precede the manual. The first substantiated 
and validated a system of criteria for assessing the practical 
skills of nail technicians against WorldSkills standards 
(Shykyriava, 2026). The second proposed a pedagogical 
model that integrates sanitation and hygiene standards into 
educational programs for nail technicians, together with a 
dedicated instructional module and a list of critical errors. 
The present manual fuses both lines of work into one applied 
methodology and grounds it in the working cycle the author 
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has refined with clients over years of practice, a cycle that 
runs from consultation and diagnostics through workstation 
preparation and stage-by-stage execution to quality control 
and aftercare guidance.

The purpose of the methodology is to provide the mentor, the 
methodologist, and the training center with a reproducible 
framework in which training and assessment form a single, 
connected chain. Teaching, formative assessment, and the 
final admission to work with clients cease to exist as separate 
documents and merge into a single traceable circuit. Every 
normatively defined learning outcome receives a practical 
action; the action receives a criterion and an indicator; the 
indicator is accompanied by a description of the critical 
error; and the chain closes with an explicit admission rule. 
The reader thus obtains a map of competence components 
with observable actions, an end-to-end correspondence map 
of the type “learning outcome – action – criterion – critical 
error – admission”, a validated system of assessment criteria, 
unified checklists and scoring matrices, a list of critical errors 
with a noncompensation rule, and a step-by-step algorithm 
for building competence.

The intended audience covers four groups. Mentors and studio 
owners who train specialists inside their own businesses 
receive a working toolkit that requires no additional 
development. Methodologists and instructors of specialized 
courses obtain a structure for updating curricula. Centers 
of independent qualification assessment gain access to an 
instrument that enables comparable results across training 
sites. Specialists preparing for professional competitions 
and qualification examinations have access to transparent 
success criteria formulated before the test begins.

The manual reads in the order of its use. The first chapter 
fixes the object, so the mentor understands what conduct is 
being formed. The second chapter arms the reader with the 
measurement core and the correspondence map. The third 
chapter weaves the safety loop through every stage. The fourth 
chapter translates the constructions into a daily toolkit, and 
the fifth chapter applies the toolkit to final assessment and 
certification scenarios, equipping the reader with self-check 
criteria. A mentor pressed for time can start from Chapter 4, 
take the ready forms into tomorrow’s session, and return to 
the grounding chapters once the forms raise questions.

The boundaries of the methodology are the following. 
The construction operates within professional pedagogy 
and competency-based assessment and does not claim to 
revise WorldSkills occupational standards, the competency 
approach, or sanitation regulations, all of which serve as 
its footing (WorldSkills, 2026). As far as the author knows, 
professional literature on the training of nail technicians 
has described the elements of this chain in isolation from 
one another, and no source known to the author has fused 
the learning outcome, the trained action, the assessment 

criterion, the critical error, and the admission rule into one 
reproducible instrument. That fusion constitutes the authorial 
contribution. Claims about the measured effectiveness of 
the methodology in specific institutions remain open to 
empirical verification, so the manual offers a substantiated 
working construction and refrains from presenting it as an 
experimental report.

Chapter 1. Professional Activity of the 
Nail Technician as the Object of the 
Methodology

The opening chapter gives the mentor a clear frame of 
what exactly the methodology forms and evaluates before 
any instrument enters the scene. Instead of reviewing the 
competency approach in the abstract, the chapter translates 
the professional activity of the nail technician into a structure 
suitable for teaching and verification.

A Complete Professional Task Instead of a Set of 
Operations

Mastery in nail service resists evaluation through isolated 
steps. A client never books a stand-alone cuticle service or a 
polish application on its own. The client purchases a finished 
service in which technical precision, compliance with 
sanitation and hygiene norms, organization of the working 
process and a completed aesthetic result coexist within 
an allotted time frame. When an examiner grades a single 
step, the grade says nothing about whether the learner can 
hold all these strands together for ninety minutes with a 
living person in the chair. Occupational standards describe 
professional competence in the same integrated key, as a set 
of practical skills, an operational sequence of actions and 
quality parameters that admit objective and reproducible 
measurement (WorldSkills, 2026).

The key principle of the methodology follows from this 
observation. The unit of teaching and of assessment is the 
completed procedure and never the isolated action. In the 
author’s practice such a procedure unfolds as a stable 
cycle of five stages. The first stage is the consultation with 
diagnostics of the condition of nails and skin, clarification 
of the client’s wishes and screening for contraindications. 
The second stage is the preparation and disinfection of the 
workstation with verification of implement sterility. The 
third stage is the stage-by-stage execution of the procedure, 
from removal of the existing product where needed to the 
finishing touches. The fourth stage is the control of quality, 
covering symmetry of shape, evenness of the polish and the 
overall aesthetic outcome. The fifth stage is the delivery of 
recommendations to the client on home care, maintenance 
timing and preservation of the result. The methodology takes 
this cycle as the axis around which teaching and assessment 
are built, and Fig. 1 shows the cycle together with the 
checkpoints at which the mentor observes and records the 
work of the trainee.
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Fig. 1. The work cycle of the nail technician with assessment checkpoints

The allotted time frame is part of the unit’s definition and 
never serves as an external constraint. A technician who 
completes a flawless cycle in three hours has not completed 
the professional task, because the market sells the service 
within a predictable window, and the client plans the 
day around it. Training that ignores the clock produces 
specialists who collapse under real scheduling, so every 
integrated performance in the methodology runs against the 
announced time, and the organization’s assessment system 
criterion scores the fit. The whole-cycle unit also disciplines 
the economics of training. A mentor who counts progress 
in completed cycles sees the trainee’s true readiness, while 
a mentor who counts rehearsed steps sees a list that says 
nothing about the ability to join them.

A short case shows what the principle changes in practice. A 
trainee produces a flawless gel polish on a practice tip, and 
an operation-based examination would award the highest 
grade. Under the cycle-based logic, the same trainee begins 
a session without asking the client about allergies and skips 
inspecting the skin around the nail plate. The mentor who 
works with Fig. 1 records a failure at the first checkpoint, 
and the flawless polish no longer conceals the omission, 
because the object of evaluation is the whole cycle from the 
first question to the closing recommendation.

Components of the Professional Competence of the 
Nail Technician

The working frame of the methodology decomposes 
professional competence into six interconnected components, 
and for each component, it fixes observable actions, meaning 
conduct that an external observer can see and score. 

Pedagogical diagnostics that rely on defined criteria and 
observable indicators yield judgments that can be defended 
before the learner and a third party, whereas diagnostics that 
rely on the reproduction of memorized knowledge create 
the illusion of control (Onyshchenko, 2021). Methodological 
recommendations on organizing vocational training draw 
the same conclusion when they tie competency design to the 
coordination of theoretical and practical preparation and to 
the stepwise performance of production actions (Kruchek et 
al., 2021).

The cognitive component covers the understanding of 
professional risks and the reasoned choice of the working 
method. Its observable actions include explaining the chosen 
disinfection methodn, recognizing a dangerous situation, and 
rationally refusing a procedure. The operational and technical 
component covers the proper execution of procedures and 
techniques, as evidenced by the exact sequence of steps 
and the proper handling of implements and materials. The 
sanitation and hygiene component encompasses safety, 
disinfection, sterilization, and material handling, and is 
evident throughout the full processing cycle and in the 
physical separation of clean and contaminated zones. The 
organizational and service components concern the efficient 
use of time, order at the workstation, and the culture of 
service. The reflective and control components cover self-
checking, documentation of the completed procedure, 
and planning for corrective action. The communicative 
component includes informing the client about risks and 
limitations, gathering the information needed for safe work, 
and delivering a professional refusal when contraindications 
are present.
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The six components form a working whole without any 
internal hierarchy. A weakness in one of them distorts the 
others, since brilliant technique loses value beside a violated 
protocol, and impeccable hygiene fails the client when the 
shape of the nails ignores the assignment. The decomposition 
serves observation and never ranking. During a session, 
the mentor attributes each recorded fact to its component, 
and the emerging profile shows where practice should 
concentrate. The correspondence map of Chapter 2 attaches 
its rows to these components, the checklist of Chapter 4 
names them in its criterion column, and the matrix scores 
them side by side, so the frame introduced here carries 
through every instrument of the manual.

Applied to a curriculum, the decomposition works as a 
translation exercise. A program line that states the learner 
knows disinfection methods gives the examiner nothing to 
observe. The mentor who uses the component frame rewrites 
the line as conduct, so the trainee selects the disinfection 
method for a specific implement, explains why this method 
suits that implement, prepares the disinfectant solution at 
the correct concentration, and marks the container with the 
date and time. Each of these actions can be observed, timed, 
and scored, and the knowledge behind them is verified 
through the action rather than through a recital.

Typical Problems of Training and Assessment

Four problems recur in the preparation of nail technicians, 
and each is addressed later by a specific instrument in the 
methodology. The first problem is the subjectivity of grading. 
Examiners differ in professional experience and in their 
private notion of quality, so identical work receives different 
grades, and comparability across groups and schools 
collapses. Studies of service sector training link the cure to 
learning outcomes formulated in advance and scored against 
criteria agreed with professional standards (Onyshchenko, 
2021). The second problem is weak measurability. When 
an assessment sheet uses descriptive labels such as neat or 
high quality, it cannot distinguish levels of preparation, and 
the final grade drifts toward a general impression. Research 
on beauty industry education confirms the demand for 
standardized criteria that allow interpersonal comparison 
of results (Krisnawati & Apriyani, 2024).

The third problem is fragmentation of control. An 
examination that checks separate steps outside the whole 
process leaves the connection between stages untested, and 
the trainee who passes such an examination may still lose 
the thread of the procedure with a real client. Analysis of 
assessment authenticity in vocational education shows that 
the value of a result increases when test conditions more 
closely resemble real work (Villarroel et al., 2024). The 
fourth problem is the divergence between program content 
and current professional requirements in the organization 
of the working process, service culture, and work within 
the allotted time. The correspondence map presented in 

Chapter 2 answers the first and second problems; the cycle-
based unit of assessment in this chapter answers the third; 
and the toolkit in Chapter 4, with the application scenarios in 
Chapter 5, answers the fourth.

The four problems share one economic consequence: the 
erosion of trust. An employer who cannot compare certificates 
discounts all of them, a client who cannot verify mastery relies 
on advertising, and a strong graduate loses the advantage her 
preparation should have earned. Assessment that produces 
comparable, measurable, and complete records restores the 
value of the credential, and the restoration begins inside the 
studio long before any external certification appears.

A practical illustration closes the chapter. Two mentors in 
one studio grade the same recorded session of a trainee. One 
awards a high grade for the confident pace, the other lowers 
the grade for a cluttered workstation. Their disagreement 
is unresolvable as long as the criteria remain in their heads. 
After the studio adopts the frame of six components with 
observable actions, the same two mentors point at the 
recorded conduct, name the component, cite the indicator, 
and converge on one grade, and the trainee hears an 
explanation built from facts instead of impressions.

Chapter 2. The Core of the Methodology: 
The End-to-End Correspondence Map
The second chapter introduces the central instrument of the 
methodology, a map that binds teaching and assessment into 
one traceable circuit, and shows how the mentor works with it.

The Principle of End-to-End Tracing “Learning 
Outcome – Action – Criterion – Error – Admission”

The logic of the instrument is a chain of five links. Every 
normatively defined learning outcome is translated into a 
concrete practical action. The action receives a criterion and 
an indicator of assessment assigned to it. A critical error 
is fixed for the same position in a separate field. The chain 
closes with the admission rule that states what happens to 
the trainee at this point of the route. The map removes the 
familiar breakdown in which a concept has been explained 
during a theoretical lesson while the level of its mastery has 
never been checked in the course of practical performance. 
Wherever a row of the map stays incomplete, the mentor 
sees a hole in the program before the trainee falls into it.

The map is built on the real working cycle of the technician 
and never on an abstract scheme. Each of the five stages 
introduced in Chapter 1, from consultation and diagnostics 
to aftercare recommendations, is decomposed into a learning 
outcome, a trained action, a criterion with an indicator, a 
critical error and an admission rule. The same construction 
technique applies to any competence component from the 
frame of Chapter 1, so a studio that adds pedicure or e-file 
techniques to its program extends the map by rows without 
changing its architecture. Table 1 presents the complete map 
for the five stages of the author’s cycle.
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Table 1. The end-to-end correspondence map built on the author’s work cycle

Stage of the 
cycle

Learning outcome Practical action Criterion and 
indicator

Critical error Admission rule

1. Consultation 
and diagnostics

The trainee identifies 
the condition of nails 
and skin, detects 
contraindications 
and selects a suitable 
procedure

Conducts a structured 
interview, inspects 
nails and skin, records 
findings on the client 
record card

Technical accuracy: 
the chosen procedure 
matches the diagnosed 
condition

P e r f o r m i n g 
the procedure 
despite evident 
contraindications

A critical error 
blocks admission 
and sends the 
trainee to corrective 
training

2. Workstation 
preparation

The trainee prepares a 
safe workstation and 
verifies the sterility 
of implements

Treats surfaces, checks 
sealed pouches and 
their dates, separates 
the clean and the 
contaminated zones

Safety and hygiene: 
sterile implements, safe 
working techniques

A skipped cleaning 
step, cross transfer 
between zones

A critical error 
blocks admission 
regardless of the 
total score

3. Procedure 
execution

The trainee performs 
the full procedure 
in the approved 
sequence within the 
set time

Removes the existing 
product where needed, 
performs cuticle work, 
shapes the nails, applies 
polish and the finishing 
touches

Technical accuracy and 
quality of execution: 
exact sequence, precise 
movements, absence 
of injuries

Reuse of single-
use materials, 
concealment of an 
inflicted injury

A critical error 
cancels the result 
of the stage and of 
the whole test

4. Quality control The trainee evaluates 
the finished work 
against the set 
requirements before 
presenting it

Checks symmetry of 
shape, evenness of the 
polish and absence 
of defects, corrects 
removable flaws

Aesthetic result: shape 
and appearance of nails 
match the assignment

Presenting work 
with a defect the 
trainee has noticed 
and hidden

The stage is 
credited when the 
self check precedes 
the check by the 
mentor

5. Aftercare 
recommendations

The trainee gives 
the client reasoned 
guidance on home 
care and maintenance 
timing

Explains care steps, 
recommends return 
visit dates, closes the 
entry in the procedure 
log

Workflow organization 
and service culture: 
complete guidance 
tied to this client

A missing log 
entry that destroys 
traceability of the 
completed work

The cycle is 
credited when 
the closing record 
makes the work 
traceable

A new row of the map is written in five moves. The mentor 
takes the formulation of the outcome from the standard 
or the program and rewrites it with a verb of conduct, so 
knows becomes selects, prepares, or explains. The second 
move names the practical action in which the conduct will 
be rehearsed and observed. The third move attaches the 
criterion from the system of Chapter 2 and words an indicator 
that an observer can see without interpretation. The fourth 
move answers one question: what conduct at this point 
endangers the client or erases the traceability of the work, 
and the answer becomes the critical error of the row. The 
fifth move states the consequence of admission. Five moves 
later, the row is ready, and a colleague can apply it without a 
single oral explanation from its author.

The map exists as a maintained document, never as a poster 
on the wall. Each row carries the date of its last revision, and 
the studio reviews the map before every training season. A 
new service enters the program together with its rows; a 
changed disinfection norm rewrites the safety rows on the 
day the norm changes; and a retired technique leaves the 
map, with its rows archived in the log. Versioning keeps the 
assessment honest, since a trainee is always scored against the 
edition of the map that was announced at the start of her training.

Reading a single row of Table 1 restores the mentor’s full 
route. The row on workstation preparation begins with 
the outcome, so the trainee must be able to prepare a safe 
workstation. The outcome manifests as observable conduct, 
and the mentor observes how surfaces are treated, how 
sealed pouches are checked, and how the zones are separated. 
The criterion column indicates what quality means at this 
point, the critical error column identifies the conduct that 
no other merit can outweigh, and the admission column 
states the consequence. During a real training session, the 
mentor keeps the row in view, marks the checklist described 
in Chapter 4, and closes the session with a decision that any 
colleague can reconstruct from the records.

The Validated System of Criteria and Indicators as 
the Measurement Core

The measurement core of the methodology is a system of 
five criteria, substantiated and validated in the author’s 
published study on assessment against WorldSkills 
standards (Shykyriava, 2026). The criterion of technical 
accuracy establishes the sequence of steps and the proper 
use of implements and materials, and its target characteristic 
is the performance matching the approved technique. The 
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criterion of safety and hygiene compliance covers implement 
sterility and safe work techniques, and it protects both the 
client and the technician from harm. The criterion of quality 
of execution registers neatness, precision of movements, and 
absence of defects, features that studies of e-file manicure 
teaching operationalize through measured indicators of 

accuracy and technical accuracy (Chyzhykova, 2025). The 
criterion of workflow organization reflects efficient use of 
time and a tidy workstation. The aesthetic result criterion 
compares the shape and appearance of the nails against the 
set requirements and assesses the completeness and client 
appeal of the outcome. Table 2 summarizes the system.

Table 2. The validated system of criteria and indicators for assessing practical skills

Assessment criterion Indicators Assessed result characteristic

Technical accuracy Correct sequence of steps, correct use of 
implements and materials

Performance matches the approved technique

Safety and hygiene compliance Sterility of implements, safe working 
techniques

Prevention of risks for the client and the technician

Quality of execution Neatness, precision of movements, absence 
of defects

Professional level of procedure execution

Workflow organization Efficient use of time, a tidy workstation An efficient and disciplined way of working

Aesthetic result Shape and appearance of nails match the set 
requirements

Completeness and client appeal of the result

Agreement with WorldSkills benchmarks gives the five 
criteria their external anchoring. The occupational standards 
of the movement describe professional competence through 
practical skills, an operational sequence, and quality 
parameters open to objective measurement, and each 
criterion of the system answers one of these dimensions 
(WorldSkills, 2026). The anchoring pays off beyond 
competitions. A studio that scores its trainees in a language 
compatible with international descriptors prepares them for 
any external verification without retraining, and a certificate 
written in this language travels between employers and 
regions without losing meaning.

The wording of indicators obeys a discipline of its own. An 
indicator names one observable conduct, not two, since a 
double formulation about sterile implements and confident 
movements forces the examiner to average incompatible 
facts. An indicator uses verbs of observation, so the trainee 
separates, labels, checks, or records, and it avoids evaluative 
adjectives that return the assessment to taste. Where a 
quantitative measure exists, the indicator states it, and the 
contact time of a solution or its fit within the allotted session 
window becomes a number the examiner reads from a timer 
rather than estimating by eye.

The system separates the assessment of the process from the 
assessment of the result. Technical accuracy and compliance 
with safety norms are scored during the performance, 
while the quality of execution and the aesthetic outcome 
are scored on the finished work. The distinction matters 
because a polished result can hide an unsafe process, and 
a safe process can end in a weak result. A worked example 
makes the separation visible. Two trainees present polish 
applications of equal visual quality. The first worked in the 
exact sequence with sterile implements and finished within 
time. The second reused a single-use file and exceeded the 

time limit by twenty minutes. Under impressionistic grading, 
both would pass. Under the five criteria, the first trainee 
collects full process scores, and the second one faces the 
critical error rule of section 2.4 before any counting of points 
begins.

Requirements for Assessment and their Translation 
into Working Tools

Five requirements secure the quality of the assessment 
itself. Objectivity demands that criteria and indicators be 
defined in advance and be identical for all trainees, yielding 
comparable results. Practical orientation demands testing 
under conditions that approach real professional activity, 
and its yield is readiness for actual procedures. Measurability 
demands quantitative and qualitative performance 
indicators, and its outcome is the possibility of standardized 
control. Reproducibility demands unified conditions, time, 
and instruments of assessment, and its yield is stability 
of results across groups and examiners. Conformity with 
standards demands alignment of criteria with professional 
benchmarks, and its outcome is the professional suitability 
of the graduate, confirmed in a language the industry 
understands (Shykyriava, 2026).

The requirements turn into two working forms. The first 
form is the observation checklist, in which every action 
of the procedure is matched with a criterion and a level 
of performance, an instrument whose reliability in skill 
assessment has been studied across professional fields, 
together with rating scales (Henrico & Makkink, 2023). The 
second form is the scoring matrix, which arranges criteria in 
rows and levels of performance in columns, so that each cell 
contains a recognizable description of conduct instead of a 
bare number. Table 3 presents the methodology matrix with 
three levels for each of the five criteria.
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Table 3. The scoring matrix of criteria by levels of performance

Criterion Level 1, below requirements, 
0 points

Level 2, formally correct, 1 point Level 3, professionally complete, 
2 points

Technical accuracy The sequence is broken, 
implements are misused

The sequence is kept with minor 
deviations that create no risk

Full compliance, confident and 
justified technique

Safety and hygiene 
compliance

Protocol steps are skipped or 
shortened

The protocol is kept under prompting 
by the mentor

The full cycle is performed 
independently and documented

Quality of 
execution

Visible defects, injuries of the 
skin

Clean work with minor unevenness A stable result free of defects

Workflow 
organization

The time limit is exceeded, the 
station is cluttered

The work fits the time with occasional 
clutter

Efficient timing, the station kept 
tidy through the whole session

Aesthetic result Shape and polish diverge from 
the assignment

The result matches the assignment 
with minor deviations

Symmetry, even polish, a finished 
look

The arithmetic of the matrix stays deliberately simple. Five 
criteria, each with a ceiling of two points, give a maximum 
of ten. The pass threshold of the methodology stands at 
seven points, with the additional condition that no row falls 
below the second level, and both figures are announced to 
the trainee before the training begins. Simplicity here is a 
working property, because a mentor filling the matrix after 
a ninety-minute observation has no resource for weighted 
coefficients, and a trainee reading her result should 
reconstruct the total without a calculator. A studio may 
raise the threshold for competition candidates, and the map 
records the change in the same way it records any revision.

A walkthrough of a complete examination shows the forms 
in action. The trainee receives a technical assignment for a 
combination manicure with a gel polish and ninety minutes 
of allotted time. During the session, the mentor holds 
the checklist and marks each observed action against its 
criterion. After the session, the mentor transfers the marks 
into the matrix, selects the level in every row, and records 
the points. The trainee then reads the same matrix and sees 
in which row and for which conduct the points were lost. The 
examination ends with a conversation about facts, the record 
travels into the studio log, and a second examiner reviewing 
the record a month later reaches the same total.

Critical Errors and the Admission Rule

Some errors destroy the value of the whole performance 
because they endanger the client or erase the traceability of 
the work. The methodology fixes a closed list of such errors. 
The list covers the omission of the cleaning step before 
further processing of implements, the wrong dilution of the 
disinfectant, disregard of the required contact time, violation 
of the rules for packaging or storing sterile implements, 
repeated use of single-use materials, cross transfer of 
contamination between the clean and the contaminated 
zones, performance of a procedure in the presence of evident 
contraindications, concealment of an inflicted injury and 
the absence of a record that makes the completed actions 
traceable.

The list is closed on purpose. An open list invites the examiner 

to invent critical errors during the test, and invention returns 
subjectivity through the back door. When practice reveals a 
dangerous conduct missing from the list, the studio adds it 
at the seasonal revision of the map, announces the addition, 
and applies it from the next intake. Corrective training 
after a critical error also follows a fixed shape. The mentor 
identifies the link of the cycle where the error was born, 
assigns a station that isolates the link, sets the number of 
error-free repetitions the trainee must show, and schedules 
the repeated assessment of the complete cycle. The log keeps 
the record of the error, the corrective route and the outcome, 
so the history of the trainee remains transparent.

The admission rule attached to the list reads without 
exceptions. Detection of a critical error means that the total 
score cannot compensate for the dangerous professional 
action. The trainee is denied admission, directed to corrective 
training and invited to a repeated assessment of the complete 
cycle. The rule protects the future client from a technician 
who works beautifully and dangerously at the same time, 
and it protects the trainee from a false sense of readiness. A 
closing case fixes the meaning of noncompensation. A trainee 
finishes the examination with nine points out of ten, a result 
far above the pass threshold, yet the mentor has recorded 
that the disinfectant solution stood unlabeled and past its 
usable life. The examination ends with a denial of admission, 
the points remain in the log as evidence of strong technique, 
and the repeated assessment a week later verifies the whole 
cycle once again.

Chapter 3. The Sanitation and Hygiene Loop 
as an End-to-End Component of Training
The third chapter shows how safety and disinfection 
permeate every stage of training as a single continuous 
algorithm rather than an isolated theoretical topic.

The Full Cycle of Safe Practice

The sanitation and hygiene loop is a chain of seven links. 
Risk assessment opens the chain, and cleaning, disinfection, 
sterilization, storage, documentation, and error control 
follow it in strict order. A break in any single link devalues 
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the whole loop: a sterilized implement stored in a torn pouch 
is no longer sterile, and a flawless processing cycle without 
a record cannot be proven to have occurred. The premise 
of the loop rests on published evidence. Beauty salons have 
been identified as potential sources of the spread of bacterial, 
fungal, and viral agents when equipment and surfaces are 
neglected during processing (Alharbi & Alhashim, 2021). A 
review of dermatophyte transmission underscores the role 
of shared objects and contaminated surfaces, as well as the 
capacity of fungal agents to persist in the environment for 
extended periods (Jazdarehee et al., 2022). Surveys of salon 
workers register irregular use of protective equipment 
and unsystematic preventive behavior even where formal 
knowledge exists (Sanaat et al., 2021).

The loop reaches beyond microbial threats. The working 
environment of the technician accumulates chemical 
exposure from nail products and solvents, physical load 
from lamps and implements, and airborne dust from filing, 
so risk assessment at the head of the chain covers the choice 
of protective equipment, the state of ventilation, and the 
handling of spills alongside the classic control of infection. 
A trainee who learns the loop in this wide form treats a torn 
glove and an unlabeled bottle with the same seriousness as 
a nonsterile pusher, and the width of the habit protects her 
own health across the years of practice as much as the health 
of clients (Sanaat et al., 2021).

The pedagogical answer of the methodology translates every 
link into a trained action with an observable indicator. Risk 
assessment involves marking contaminated objects in a 
concrete situation. Cleaning appears as a pre-sterilization 
treatment performed in full. Disinfection appears as the 
calculation, preparation and labeling of the disinfectant 
solution with control of contact time. Sterilization appears 
as a logged cycle with preserved indicators. Storage appears 
as sealed and dated packs. Documentation appears as the 
closing record, and error control appears as the audit of 
deviations with a planned corrective action. The author’s 
pedagogical model that grounds this chapter treats the 
completed professional procedure as the unit of instruction, 
which forbids the mechanical memorization of rules detached 
from the working cycle.

A diagnostic exercise turns the seven links into a lesson. The 
mentor describes a working day in which every link was 
performed except documentation, and asks the group what 
the studio possesses at the end of that day. The trainees 
discover that the studio has clean implements but no proof of 
their cleanliness, so a single client complaint would meet an 
empty page. The group then rebuilds the day with the record 
in place, and the value of the least glamorous link settles into 
professional common sense.

Building Sanitation and Hygiene Competence

The transition from an isolated topic, such as sanitation 
and hygiene, to a developed competence requires practice 

formats in which safe conduct is demonstrated and observed 
rather than merely retold. The methodology relies on practice 
stations for implement processing, on the simulation of the 
complete processing cycle, on the calculation and preparation 
of disinfectant solutions with timed contact, on the keeping 
of control documentation, and on the audit of critical errors. 
Each format ends with a verifiable trainee action, so the 
mentor observes conduct at every session and accumulates 
records well before the final examination.

Documentation trains as a manual skill of the same order as 
filing or polish. The trainee learns the fields of the disinfection 
log, records the date and the parameters of every cycle, signs 
the entry, and files the chemical indicators of the sterilizer. 
The habit forms through repetition inside every practice 
session and never through a lecture on record keeping. A 
useful exercise reverses the direction of reading, and the 
mentor hands the trainee a log page with one missing entry 
and asks which implement in the storage can no longer be 
trusted. The exercise shows the trainee that a record is a 
load-bearing element of safety, since traceability dies at the 
first gap.

The separation of clean and contaminated zones deserves to 
be recognized as a trained skill in its own right. A rule that 
has been recited remains a declaration, while a zone layout 
that the trainee has built with her own hands becomes a 
habit of movement. The trainee arranges the tray for used 
implements, the cleaning station, and the disinfection 
container on the contaminated side, places the sterilizer, 
the sterile storage and the client workstation on the clean 
side and then walks implements along the one-way route 
between them. Any reverse movement or shortcut across the 
border is recorded as a critical error of cross-transfer. Fig. 2 
presents the layout and the route that the trainee reproduces 
at a real or a simulated workstation.

Fig. 2. Zone separation and the one-way implement route

A training case closes the section. The mentor gives the 
trainee a box of mixed implements, some fresh from a client 
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and some sealed after sterilization, and asks her to set up the 
workstation for the next visitor. The trainee who sorts the 
implements onto the correct sides of the border, launches the 
processing route for the used ones and opens a sealed pouch 
at the client workstation demonstrates the competence 
in conduct. The trainee who carries a used cuticle pusher 
across the clean zone to save a few steps receives the record 
of a cross transfer, and the record becomes the material for 
the next practice session.

Integration of the Loop into the Overall Training

Sanitation and hygiene indicators enter the scoring matrix 
of Chapter 2 on equal terms with technical and aesthetic 
ones and never migrate into a stand-alone hygiene test. 
The examiner scores the safety row in the dynamics of each 
observed procedure, so the trainee meets the requirements 
of the loop at each session rather than preparing for a single 
hygiene quiz. This placement meets the second requirement 
of the assessment system, since testing under realistic conditions 
must include the real-world burden of infection control.

The scheduling consequence of this placement deserves 
a separate line. The studio program contains no dedicated 
hygiene week because every technique lesson carries its own 
safety rows in the checklist and its own marks in the matrix. 
A lesson on French manicure verifies brush processing, 
a lesson on e-file technique verifies dust and bit handling, 
and the loop remains in the trainee’s field of view at every 
session from the first day to the final assessment.

The communicative aspect of safety falls within the same 
loop. Occupational literature continues to expand the range 
of documented hazards in nail services, from ultraviolet 
exposure during gel procedures to the dermatological and 
systemic risks associated with nail products, and masters 
have higher exposure than their clients (Malinowska-
Borowska & Buczkowska, 2023; Scott et al., 2025). 
Participatory intervention studies in the salon community 
show that safe practice takes root where workers explain 
and negotiate it instead of receiving it as an order (Huỳnh 
et al., 2023). The methodology trains the reasoned refusal 
of a procedure in the presence of contraindications and the 
informing of the client about risks and limitations as scored 
communicative actions. A role-play scenario gives the section 
its applied ending. The mentor plays a client who insists on 
gel polish over a damaged nail. The trainee must refuse, 
explain the risk in calm professional language, and propose 
an alternative with a recovery plan. The mentor scores the 
conversation against the communicative component of the 
map, and a refusal delivered with respect earns more points 
than a procedure performed at the expense of safety.

Chapter 4. Organizing the Training: The 
Algorithm and the Toolkit
The fourth chapter provides the mentor with a reproducible 
sequence of actions and a ready set of working tools that 
require no further development.

The Step-by-Step Algorithm of Competence Development

The algorithm divides the trainee’s path into seven steps. The 
first step is a baseline check of knowledge, prior experience, 
and notions of risk, which gives the mentor a starting map of 
strengths and gaps. The second step is the explanation of the 
standard, the modeling of the chain of infection, and a walk-
through of the correspondence map, so the trainee learns 
what will be measured before any measurement occurs. 
The third step is the demonstration of the procedure by the 
mentor against the checklist, with every decision voiced 
aloud, a format in which the trainee hears the reasoning that 
stays invisible behind skilled hands. The fourth step is guided 
practice at separate practice stations, where individual 
actions are rehearsed until they become stable. The fifth step 
is the integrated simulation of the complete cycle within a 
allotted time. The sixth step is independent performance 
accompanied by an audit of errors and a corrective repetition 
where needed. The seventh step is the final assessment, with 
the admission decision made in accordance with the rules of 
Chapter 2.

Movement between the steps follows a gate condition rather 
than a calendar. A trainee leaves a station for the integrated 
simulation after showing stable conduct at the station in 
two consecutive sessions, and she enters independent 
performance after a simulation free of critical errors. The 
gates protect the trainee from being pushed forward by the 
schedule and protect the group from waiting for the slowest 
member, since each learner passes the gates at her own 
pace. In the author’s practice, the first three steps occupy 
the opening sessions of a program; the station phase spans 
several weeks, depending on intake; and the final steps are 
compressed into the closing weeks. Yet the proportions 
remain a recommendation, and the gates remain a rule.

Feedback runs through every step and changes the teaching 
itself. When trainees repeat an error at the same point in 
the route, the mentor treats the repetition as information 
about the instruction, not as proof of general negligence. The 
mentor then alters the mode of demonstration, introduces 
an additional practice station or redistributes training time 
toward the weak link, and a repeated explanation in the same 
words remains the least useful of the available responses. 
A studio case gives the step its texture. Three trainees in a 
row confuse the contact time of the disinfectant solution. 
The mentor stops blaming memory, hangs a timer on the 
disinfection container, adds a five-minute station where each 
trainee prepares and labels a solution, and reports the error 
within a week.

Formats of Practical Training

Five formats carry the practical part of the methodology. The 
demonstration with voiced decisions turns the technician’s 
tacit reasoning into audible content. Work at practice 
stations isolates a single link in the cycle and repeats it 
until the conduct stabilizes. Scenario-based tasks place the 
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trainee before a nonstandard condition, such as a client with 
a damaged nail or a spilled chemical, and require a decision 
under the rules of the map. Mutual observation places trainees 
in the examiner’s chair with the same checklist used by the 
mentor, an experience that project-oriented pedagogy links 
to the ability to evaluate both the product and the process of 
professional work (Rakhmanova, 2025). Reflective analysis 
of errors closes the set, and the error under study becomes 
teaching material for the whole group.

The choice of format follows the type of recorded error. An 
error of knowledge, visible when the trainee cannot explain 
the chosen method, calls for a scenario-based task that 
forces the reasoning into the open. An error of motor habit, 
visible in unstable movements at a stable understanding, 
calls for repetition at the station. An error of attitude, visible 
when the trainee knows but can yet skip, calls for reflective 
analysis in the group, because attitude is corrected through 
consequences and discussion rather than drill. A mentor who 
matches the format to the error saves weeks of misdirected 
repetition.

The methodology holds one principle across all five formats. 
An error serves as an analysis and correction, and never 
settles into a norm of professional conduct. The trainee may 
err at a station without consequences for admission, because 
the station exists for errors; yet the same error, carried 
into the integrated simulation and then into independent 
performance, changes its status and enters the audit. 
Comparative studies of vocational teacher development in 
Ukraine and the European Union associate the growth of 
instructor competence with exactly this culture of practical 
methods, structured assessment, and institutional support 
(Drozich, 2024). An example fixes the principle. During 
mutual observation, a trainee flags a colleague for a skipped 
self-check before the colleague presents the work. The group 
discusses the record, the colleague repeats the finishing stage 
with the self-check in place, and the error leaves the room as 
a lesson instead of a habit.

The Toolkit of the Methodology

The consolidated set of the mentor contains six instruments. 
The correspondence map from Chapter 2 holds the 
architecture of the whole training. The scoring matrices 

translate observed conduct into points. The observation 
checklists accompany every practice session. The list of 
critical errors with the admission rule guards the safety 
boundary. The documentation log preserves the traceability 
of completed procedures. The self-diagnostic sheet for the 
trainee mirrors the checklist and teaches self-assessment as 
an everyday habit. In current assessment the mentor uses 
the checklist during any practice, in formative assessment 
the matrix shows the dynamics between sessions, and in 
the final assessment the full set works together and feeds 
the admission decision, a division of labor that the literature 
on checklists and rating scales supports for skill assessment 
across professions (Henrico & Makkink, 2023) and that 
methodological recommendations on vocational training 
treat as the coordination of stepwise learning actions with 
their control (Kruchek et al., 2021).

The documentation log deserves its own description, since it 
provides traceability for the whole system. An entry in the log 
entrys the date, the procedure, the performer, the parameters 
of the processing cycle, the data for the disinfectant solutions 
with their preparation times, and the deviations observed 
during the session. Entries close on the day of the procedure; 
corrections are struck through rather than erased, and the 
studio stores the log for the period set by local sanitation 
regulationss. During final assessment, the log becomes the 
evidentiary basis for the admission decision, and during an 
external audit, it answers questions before they are asked.

The observation checklist grows out of the author’s own 
working sequence. That sequence covers the preparation of 
the workstation in accordance with sanitation requirements, 
consultation and diagnostic assessment of the nail condition, 
selection of technique and materials, performance of the 
procedure according to the approved algorithm, final quality 
check, and recommendations for further care. Each position 
of the sequence turns into an observed action, receives a 
link to a criterion of the system from Chapter 2, and obtains 
marking fields, including the field of the critical error, whose 
single mark triggers the admission rule regardless of all other 
marks. The same form serves as the trainee’s self-diagnostic 
sheet, so the mentor and the learner view the procedure 
through a single grid. Table 4 presents the checklist in the 
form ready for copying into studio practice.

Table 4. The mentor’s observation checklist built on the author’s working sequence

No. Observed action Linked criterion Done Partly Not done Critical
1 Prepares the workstation and observes sanitation requirements Safety and hygiene
2 Conducts the consultation and diagnoses the condition of nails and skin Technical accuracy
3 Selects the technique and materials for the diagnosed condition Technical accuracy
4 Performs the procedure following the approved algorithm Quality of execution
5 Carries out the final quality check of the result Aesthetic result, 

reflective control
6 Gives the client aftercare recommendations and maintenance timing Communicative 

component, service
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A week in the life of a studio shows the toolkit at work. On 
Monday, the mentor runs a station on solution preparation 
and marks checklists. On Wednesday, the trainee performs 
an integrated simulation, the mentor fills the matrix, and the 
two compare it with the self-diagnostic sheet of the trainee. 
On Friday, the log receives the records of the week, and the 
mentor sees on one page which link of the cycle demands an 
extra station next week.

Chapter 5. Applying the Methodology: Final 
Assessment, Certification, Evaluation of 
the Result
The fifth chapter presents the methodology in real scenarios 
of final assessment and independent certification and 
provides the mentor with the indicators by which the effect 
of the construction can be recognized.

Training and Final Admission to Work with Clients

The final assessment applies the correspondence map and 
the scoring matrix to a complete procedure performed 
within a allotted time. The decision about admission rests 
on traceable indicators and never on a general impression 
of the work. The decision follows a fixed order. The mentor 
first verifies the presence of a mark in the critical error field, 
and a single such mark closes the question, since no score 
compensates for a dangerous action. In the absence of critical 
errors, the mentor checks whether every criterion reaches 
the second level of the matrix, because a professional cannot 
enter client work with a failing link even when other links 
shine. A trainee with a weak row is sent to targeted practice 
at the station of the weak criterion. When all rows hold, 
the total score meets the pass threshold announced before 
training began. Fig. 3 presents the route of the decision in 
the form that the examiner keeps at hand during the final 
assessment.

Fig. 3. The procedure for making the admission decision

The organization of the final assessment supports the route. 
The assignment comes from a bank announced at the start 
of the training, so the trainee prepares for a class of tasks 
instead of a memorized single scenario. An observer who did 
not train the candidate joins the examiner where the studio 
can afford it, the session runs against a visible timer, and a 
video record backs the checklist in disputable cases. None 
of these measures replaces the instruments of Chapter 4, yet 
each of them raises the defensibility of the decision one step 
higher.

Both exit branches of the route return the trainee to a full 
reassessment of the whole cycle and never to a re-check 
of the single failed item, because the unit of assessment 
remains the completed procedure. An assessment case 
shows the route in motion. A trainee passes all rows of the 
matrix at the second level and above, collects a total above 
the threshold and carries no critical marks. The examiner 
signs the admission, attaches the checklist, the matrix and 
the log entry, and the file becomes the evidence base of 
the decision. A colleague who audits the studio six months 
later reconstructs the decision from the file without a single 
question to the examiner, and the trainee has long been 
working with clients.

Independent Assessment of Qualifications

Adaptation by a center follows one rule, content may change 
while architecture stays. A center serving several schools 
rewrites the wording of actions under its local equipment 
and materials, translates the map into the languages of its 
candidates and adjusts the assignment bank to its market, 
and at the same time it preserves the five links of every row, 
the five criteria of the matrix, the closed list of critical errors 
and the noncompensation rule. Comparability survives 
exactly because the architecture does.

A center of independent qualification assessment receives 
from the methodology the property it needs most, 
comparability of results across places of training. Candidates 
from different schools perform the same complete procedure, 
meet the same map, the same matrix and the same critical 
error rule, and the influence of local grading habits shrinks. 
Employers gain a reason to trust the certificate, since the 
record behind it names observable conduct instead of 
ceremonial phrases. Market conditions reinforce the demand 
for such transparency, because the competitive environment 
of nail salons turns clear and public criteria of mastery into 
a factor of client and employer confidence (Vadiuk, 2025). 
A certification scenario closes the section. Two candidates 
arrive at the center, one from a large school and one self-
taught under a private mentor. Both perform the full cycle 
before examiners holding the same checklist. The self-
taught candidate collects the higher total and receives the 
certificate, and the center can defend the outcome before any 
school, because every point in the file grows from recorded 
conduct.
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Typical Implementation Errors and their Prevention

Four errors of implementation drain the effect of the 
methodology, and each one has a working prophylaxis. 
The first error is the formal filling of checklists without 
observation, when marks appear after the procedure from 
memory or goodwill. The prevention is the rule that the 
checklist lives in the hand of the observer during the session 
and that the record fixes the time of each mark. The second 
error is the assessment of separate steps outside the cycle, a 
relapse into fragmentation that quietly returns when time is 
short. The prevention is the fixed unit of assessment, so any 
scored event is a complete procedure and station work stays 
formative by definition. The third error is the replacement 
of the correspondence map with general formulations, when 
rows collapse into phrases about overall skill. Prevention is 
the completeness check of the map, since every row must 
include all five links before the training season opens. The 
fourth error is the divorce of teaching from final verification, 
when the trainee meets the examination criteria for the first 
time during the examination. Prevention is the second step 
in the algorithm of Chapter 4, which places the walk through 
the map before any practice, and studies on authentic 
assessment in vocational education support the same order, 
since learners who know the criteria in advance direct their 
own effort toward them (Villarroel et al., 2024).

One umbrella measure covers all four errors at once. The 
studio holds a short calibration meeting before every training 
season, during which mentors independently score the same 
recorded procedure and compare the results row by row. 
Divergences surface the drifting criterion, the wording is 
sharpened on the spot, and the season opens with examiners 
who read the instruments in one voice.

Criteria Showing that the Methodology Works

Five signs let the mentor and the center verify the effect of 
the construction without waiting for external audits. The first 
sign is the agreement in grades that different mentors give 
to the same recorded work, and growing agreement means 
that the criteria carry the judgment rather than private 
taste. The second sign is differentiating capacity, so the 
instruments separate a formally correct performance from 
a professionally complete one instead of gluing all passing 
trainees into one grade. The third sign is the reproducibility 
of results across groups and seasons under unchanged 
instruments. The fourth sign is the transparency of the 
criteria for the trainees themselves, evident in a learner’s 
ability to predict her own matrix before the mentor fills it 
in. The fifth sign is practical relevance: admitted graduates 
handle real client work without a drop in safety or quality, and 
the studio log provides the evidence. A self-check scenario 
turns the signs into routine. Twice a year, the studio selects 
three recorded procedures, asks every mentor to score them 
independently and compares the matrices. Diverging rows go 
to a calibration meeting, the criteria receive sharper wording 

where the divergence was born, and the instruments enter 
the new season stronger than before.

The signs work when they carry thresholds and a cadence. 
A studio agrees in advance what level of agreement between 
mentors counts as acceptable, how wide a spread of totals 
across groups still reads as reproducible, and how many 
admitted graduates must hold client work through the first 
months for the practical relevance sign to stand. The review 
runs on a fixed schedule twice a year, its results enter the log 
next to the training records, and a sign that fails its threshold 
turns into a task for the next calibration meeting instead of a 
reason for despair.

Conclusion
The methodology integrates the training and assessment 
of the nail technician into a single traceable cycle. The 
measurement core of the cycle is the validated system 
of five criteria, the binding instrument is the end-to-end 
correspondence map of the type “learning outcome – action 
– criterion – critical error – admission”, and the sanitation 
and hygiene loop runs through every stage of preparation as 
a component with its own observable indicators. The unit 
of teaching and of verification is the completed procedure; 
admission to client work follows recorded facts, and the rule 
of noncompensation keeps the safety boundary out of reach 
of any point total.

The areas of application include individual mentorship and 
in-studio training, programs at specialized training centers, 
procedures for final assessment, independent certification 
of qualifications, and the preparation of specialists for 
professional competitions. In each of these settings, the 
toolkit works without additional development, since the 
map, the matrix, the checklist, the list of critical errors, the 
log, and the self-diagnostic sheet arrive in a ready form and 
require content adaptation only where a program adds new 
procedures.

The boundaries of the construction remain as stated in the 
introduction. The manual formulates a reproducible working 
instrument at the level of an academic methodological 
guide. Verification of its effectiveness in specific educational 
institutions is a prospect and is not claimed anywhere in the 
text as an achieved result. The prospects of development 
include the pilot testing of the methodology with a 
comparison of trainee results before and after its adoption, 
the construction of digital tools for the assessment of 
practical skills, and the adaptation of the correspondence 
map to adjacent professions of the beauty industry, including 
pedicure and hairdressing techniques, with a revision of the 
objects of risk and the list of critical errors for each profession.

The manual’s main practical claim can be stated in one 
sentence. Trust in a technician becomes measurable when 
every step from the first consultation question to the closing 
log entry is tied to an observable action and an announced 
criterion. The mentor gains hours previously lost to disputes 
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over grades; the trainee gains a transparent route with visible 
gates; the studio gains records that defend its reputation; and 
the client gains a specialist whose admission to work rests on 
facts. The methodology asks for discipline in exchange, since 
maps demand maintenance and logs demand daily entries, 
and it returns that discipline as the professional standing of 
everyone who applies it.
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